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 RESPONSE TO INTERVENTION (RTI) IMPLEMENTATION FIDELITY… 

A TOP PRIORITY FOR STUDENT SUCCESS IN ACADEMICS AND BEHAVIOR 
Submitted by Michelle Coconate, RtI Facilitator 

 

According to the RtI Action Network, in order for RTI implementation to work well, the following essential 

components must be implemented with rigor and fidelity: 
 

 High-quality, scientifically based classroom instruction. All students receive high-quality, research-

based instruction in the general education classroom. 
 

Ongoing student assessment. Universal screening and progress monitoring provide information about a 

student’s learning rate and level of achievement, both individually and in comparison with the peer group. 

These data are then used when determining which students need closer monitoring or intervention. 

Throughout the RTI process, student progress is monitored frequently to examine student achievement and 

gauge the effectiveness of the curriculum. Decisions made regarding students’ instructional needs are based 

on multiple data points taken in context over time. 
 

Tiered instruction. A multi-tier approach is used to efficiently differentiate instruction for all students. 

The model incorporates increasing intensities of instruction offering specific, research-based interventions 

matched to student needs. 
 

Parent involvement. Schools implementing RTI provide parents information about their child’s progress, 

the instruction and interventions used, the staff who are delivering the instruction, and the academic or 

behavioral goals for their child. 

For more information about each of these essential components, see 

http://www.rtinetwork.org/essential 

For a great fidelity of implementation resource, go to   

http://www.ped.state.nm.us/rti/dl11/11-Fidelity%20of%20Implementation%20guidev5.pdf  

Congratulations to ALL of our schools that received State Recognition for their implementation of 

Positive Behavior Interventions and Supports systems and practices during the 2013-2014 school 

year!!!  Schools reaching the GOLD level are at 80% implementation fidelity on two or more tiers.  

SILVER recognized schools have reached 80% implementation fidelity at one tier and schools at the 

BRONZE level are self-assessing and using the data to build and strengthen their systems.     
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Focus, Coherence, and Rigor  In the  

Common Core State Standards for Mathematics 
Submitted by Susan Gobeyn, Mathematics Coordinator 

 

With the advent of the Common Core, a decade’s 

worth of recommendations for greater focus and 

coherence finally have a chance to bear fruit. Focus 

and coherence are the two major evidence-based 

design principles of the Common Core State 

Standards for Mathematics. These principles are 

meant to fuel greater achievement in a rigorous 

curriculum, in which students acquire  conceptual 

understanding, procedural skill and fluency, and the 

ability to apply mathematics to solve problems.  

 

 

 
 

Focus  

Focus requires that we significantly narrow the scope of content in each grade so that students more deeply 

experience that which remains. The overwhelming focus of the Standards in early grades is arithmetic along 

with the components of measurement that support it. That includes the concepts underlying arithmetic, the 

skills of arithmetic computation, and the ability to apply arithmetic to solve problems and put arithmetic to 

engaging uses. Arithmetic in the K–5 standards is an important life skill, as well as a thinking subject and a 

rehearsal for algebra in the middle grades. Focus remains important through the middle and high school 

grades in order to prepare students for college and careers; surveys suggest that postsecondary instructors 

value greater mastery of prerequisites over shallow exposure to a wide array of topics. All teachers must 

FOCUS instruction on the Common Core Standards at their grade level. 
 

Coherence  

Coherence is about making math make sense. Mathematics is not a list of disconnected tricks or mnemonics. 

It is an elegant subject in which powerful knowledge results from reasoning with a small number of 

principles such as place value and properties of operations. When people talk about coherence, they often 

talk about making connections between topics. The most important connections are vertical: the links from 

one grade to the next that allow students to progress in their mathematical education. That is why it is 

critical to think across grades and examine the progressions in the standards to see how major content 

develops over time. Connections at a single grade level can be used to improve focus, by tightly linking 

supporting topics to the major work of the grade. For example, in grade 3, bar graphs are not “just another 

topic to cover.” Rather, the standard about bar graphs asks students to use information presented in bar 

graphs to solve word problems using the four operations of arithmetic. Instead of allowing bar graphs to 

detract from the focus on arithmetic, the standards are showing how bar graphs can be positioned in support 

of the major work of the grade. In this way coherence can support focus. 
 

Rigor 

To help students meet the expectations of the Standards, educators will need to pursue, with equal intensity, 

three aspects of rigor in the major work of each grade: conceptual understanding, procedural skill and 

fluency, and application. The word “understand” is used in the Standards to set explicit expectations for 

conceptual understanding, the word “fluently” is used to set explicit expectations for fluency, and the phrase 

“real-world problems” and the star symbol is used to set expectations and flag opportunities for applications 

and modeling (which is a Standard for Mathematical Practice as well as a content category in High School). 

To get what you’ve never had, you must do what you’ve never 

done. Thomas Jefferson 



Focus, Coherence, and Rigor ……...Cont. 

In any single grade approximately three-quarters of the instructional time must focus on the major standards. In 

order to preserve the focus and coherence of the Standards, PARCC has designated clusters as major, additional, 

or supporting. The new district Year Long Plan documents for each grade level follow this distinction as the 

major standards are listed in green, the supporting standards are listed in blue, and the additional standards are 

listed in yellow.  Following the district Year Long Plan documents will ensure that the instruction is focused on 

the grade level standards, cohesive within the grade level-making connections to prior knowledge, and rigorous 

through attention to procedural fluency, conceptual understanding, and application of concepts. 

SOFT SKILLS 
http://lifeafterieps.com/free-resource-for-teaching-employment-soft-skills/ 

Soft skill are the personal character traits or qualities each of us has.  They make 

up who we are, our attitudes, and how we interact with other people.   Because soft skills 

can be developed over time, it is important for teachers, counselors, and parents to work 

together to help students acquire these skills early.  Listed below are examples of the soft 

skills and how you can incorporate the development of those skills in your everyday instruction. 

 Communication Skills: People with good communication skills have the ability to convey information to 

others either orally or in writing.  You can assign writing assignments that provide opportunities for 

revisions and re-writes and make sure that you are providing feedback.   Model to your students the 

importance of being specific when offering and receiving communication. Often times our meaning gets lost, 

twisted, or misunderstood because we haven’t been specific enough in our communication or we haven’t 

asked clarifying questions. Demonstrate the value of being specific in communication…TO others and in 

what is received FROM others. 

 Interpersonal Skills: Having good interpersonal skills means that one has not the ability to communicate 

with others, but is willing to listen to people without judging them, share ideas, and pitch in when people 

need help.  

 Problem Solving and Critical Thinking Skills: Problem solving is the ability to identify a problem and 

then come up with possible solutions.  Critical thinking skills allow you to evaluate each possible solution, 

using logic and reasoning to determine which one is most likely to be successful. Engage students in activities 

that require them to problem solve.  Use higher level questioning techniques and teach them how to ask 

higher level questions.   

 Active Listening Skills: Good listeners make an effort to understand what others are saying, interrupting 

only when appropriate to ask questions that will help clarify the information being shared. 

 Time Management Skills: Those who are good at managing their time know how to schedule their tasks in 

order to complete projects according to deadlines. They are good at prioritizing their work. Hold students 

accountable and give them different responsibilities in the classroom. 

 Team Player: Those who are team players are cooperative and can be leaders or participants, as 

necessitated by the situation at hand.  They are willing to share responsibility with other team members, 

whether that means taking credit for successes or responsibility for failures.  When all possible, provide 

opportunities for students to work in teams and teach them how to interact cooperatively with each other.  

Utilize some ofthe Kagan teambuilding and classbuilding structures such as Quiz Quiz Trade, Standup-

Handup-Pairup, or RoundRobin and RallyRobin.   

 Professionalism: This characteristic is hard to define, but it’s very apparent when someone is lacking it.  

It’s probably the one trait that every employer desires, regardless of what you do or where you work. 

Professionalism encompasses many things including showing up on time, being polite, being generally 

pleasant and helpful, dressing appropriately and taking responsibility for your own actions. Make sure in 

your classroom, that it is a safe environment where your students can learn from their mistakes.  Model to 

them good communication skills, good dress, integrity, and a positive work ethic.   

An all-star team beats a team of all-star players every time. Unknown



CURIOUS CREATIVITY:  THE ROLE OF CREATIVITY IN GIFTEDNESS 
Submitted by Elizabeth Hahn, Curriculum Facilitator 

 

It is possible to learn a lot about how gifted students and creative students think through the characters 

created by author John Green.  Let’s crawl for a moment into the mind of Colin Singleton, a highly gifted 

recent high school graduate as he explains how he met his highly creative best friend, Hassan in the book An 

Abundance of Katherines. 

 

“J’aime les baguettes,” Colin muttered. 

“You aime lots of stupid stuff,” remarked Hassan 

Colin’s mind then raced through subjects like this 

   

1.Baguettes…Paris 

2.Katherine XIX 

3.The ruby necklace he bought her five months and seventeen days before 

 4. Most rubies come from India 

 5. India used to be under the control of the United kingdom 

 6. Winston Churchill was the prime minister 

 7. Isn’t it interesting how a lot of good politicians, like Churchill and also Gandhi were bald while 

  8. A lot of evil dictators, like Hitler and Stalin were mustachioed? But 

 9. Mussolini only wore a mustache sometimes 

 10. Lots of good scientists had mustaches, like Italian Ruggero Oddi who 

 11. Discovered the intestinal tract’s sphincter of Oddi 

 12. Pupillary sphincter 

 13. How I first met Hassan 

About two weeks into class that year, Colin raised his hand and Ms. Serenstein said, “Yes, Colin?” Colin 

was holding his hand underneath his glasses in obvious discomfort. 

“May I be excused?” he asked. 

“Is it important?” 

“I think I have an eyelash in my pupillary sphincter,” replied Colin and the class erupted into laughter. 

After class, Hassan found Colin on the stone staircase at the school’s back entrance. 

“Look,” Hassan said. “This is my ninth day at a school in my entire life, and yet somehow I have already 

grasped what you can and cannot say.  And you cannot say anything about your own sphincter….You 

gotta  

know your audience.  That bit would kill at an ophthalmologist convention, but in calculus class, 

everybody’s 

 just wondering how you got an eyelash there.” 

And so they were friends. 

According to a 2002 review of 120 creativity definitions in books and journals, there is no universally 

accepted definition (Treffinger et al., 2002). However, common characteristics include how creative students 

think, their values, temperament and motivations and their prior experience in creative atmospheres.  While 

there is still a lot of conversation in gifted circles about the role of creativity when defining giftedness, it is 

still practical to consider the characteristics and needs of a creative student like Hassan in contrast to a 

classically gifted student like Colin.  Some attributes of creative thinkers according to Bertie Kingore in 

Differentiation:  Simplified, Realistic and Effective, include: 

 

 Seeing exceptions (Frequently asks “What if…” endlessly) 

 Wonders/Daydreams 

 Overflows with an overwhelming number of ideas 

 Shares bizarre, conflicting opinions 

 Questions the need for mastery 

 Independent and unconventional, often misunderstood 

 May not be motivated by grades 

 Creates and brainstorms well 



Curious Creativity: …… Cont.  

Certainly, some gifted students are also creative thinkers.  Other gifted students are not.  Some students are 

simply high achievers.  Some gifted students are also high achievers.  Some gifted, creative students are also 

high achievers.  In the end, we do need to look at students as individuals. 
 

As educators, we may want to neatly classify students but it doesn’t always work that way.  Creative students do 

often benefit from similar learning strategies as gifted students.  Next month, some specific strategies will be 

shared to assist with differentiation for gifted, creative learners. 
 

Treffinger, D.J., Young, G.C., Selby, E.C., & Shepardson, C (2002). Assessing creativity:  A guide for educators 

(Research Monograph No. 02170). Storrs, CT:  National Research Center on the Gifted and Talented. 

DOMAINS 1 & 4—HOW DO I GROW IN THESE AREAS 
Submitted by Revonda Johnson, IIO 

 

 Domains 1 & 4 are not just reviewed at the mid-cycle or the end-cycle 

conference.  Teachers should be provided with information throughout the year 

on their progress in these domains.  In order to be proficient or excellent in 

Domains 2 & 3, you must spend time in preparation and planning—Domain 1.  

Do you know the students that you teach?  How are you differentiating in your 

classroom and lesson planning to ensure the needs of all students are met?  

How are you using resources to differentiate in your classroom?  How do you 

know  the goals and objectives are met by your students?  Do you assess 

throughout the lesson?  These are just a few reflective questions that will help 

guide you when looking at these domains.  Your evaluator will provide feedback 

on your plans, presentations, and assessments during your post-observation conferences to help you 

grow.   

 Domain 4 covers our professional responsibilities.  As you begin gathering evidence for this 

domain, you can also ask yourself reflective questions.  How do I communicate with families to ensure 

they are aware of expectations, grades, and progress?  Do you use a website,  emails, home visits, or 

personal calls?  Do you only call when there are problems?  Do you actively participate  in your PLC”s 

or other professional development?  What have you put in place to reflect on the progress of your 

students?  These are only a few reflective guiding questions to ask as you dive into Domain 4.   When 

you are in your pre-observation conference this is a great time to share personal information about 

your students that you have gathered through data collection, lesson reflection, and parent contact.  

Pre-observation time is also a good place to share your gains from team meetings and professional 

development.    

 As you move forward with the evaluation tool, remember that Domains 1 & 4 support the other 

two domains.  These domains help us get to the meat of our subject area or job performance.  We must 

be open to honest reflection in order to grow professionally and be the best our students deserve.   

The truest greatness lies in being kind, the truest 

wisdom in a happy mind.  Ella Wheeler Wilcox 

It takes courage to grow up and turn out to be 

who you really are.  E.E. Cummings 



Line to Hope: 1-855-837-HOPE 

 
Emergency Response Services: 
309-671-8084 
 
Human Service Center: 
309-671-8040 

Mental Health Awareness 
Mental Illness Awareness Week is October 5th -10th  

 90% of all people who die by suicide are suffering from mental illness. 

 

Mental illness is treatable.  The leading cause of suicide is either untreated or  

undertreated depression. 

 

 90% of people who kill themselves give some kind of clue or warning sign.  

 

Early recognition leads to better outcomes in a suicide crisis.  Asking someone 

about suicidal thoughts and feelings opens up a conversation that may lead to 

a referral. 

 

 Depression is the #1 cause of suicide.   

 

Know the symptoms of depression, a long-term sadness lasting more than two 

weeks. 

 

 Suicide is the second leading cause of death for teens ages 11-18.   

 

One out of every five students suffer from some form of mental illness,      in-

cluding depression.   

 Recovery from mental illness is not only possible, but probable. 

WWW.HULTHEALTHY.ORG  
Hult Center for Healthy Living     5215 N. Knoxville Ave.    Peoria, IL     Tel  309.692.6650  

N e e d  He lp ?   
  L o c a l  C r i s i s  R e s o u r c e s  

SOS program feedback  

from local 9th grade students: 
 

“My biggest take away from this program was learning the signs of de-

pression and what to do. The signs will help me look out, because my 

sister tried to kill herself 3 times last year. It really scared me then, but 

now I know what to do.”  

“I thought this was a very helpful program. It opened a lot of students’ 

eyes to mental illness and how serious it can be. I have dealt with depres-

sion and anxiety before and have  

always felt like no one understands. Most people don’t ever  

discuss their problems like depression or suicidal thoughts, or even the 

reality of it. But I think this program will help kids think and talk about it 

with ease.”  

Hult Offers Confidential Online Screenings 
 

Just as you have annual physical health check-ups, the Hult Cen-

ter for Healthy Living encourages teens and adults to have regular 

mental health check-ups, as well! There is no health without our 

mental health. 
 

These screenings are free, anonymous, confidential and available 

to all. Screenings allow you to find out in just a few short minutes 

whether or not further evaluation would be helpful. You can com-

Kognito At-Risk Training:  

An online learning tool for 

school staff to help students  

(FREE to all Illinois Schools) 

 

YOU CAN MAKE A DIFFER-

ENCE 

Stress can have a negative impact on 

a  

student's health and academic perfor-

mance.  As part of the Illinois Youth 

Suicide  

Prevention Project, the IL Depart-

ment of Public Health is offering free 

online  

training simulations that will assist 

you to better identify, support, and 

refer stressed students to support 

services.  You can help a student who 

is struggling and create a more sup-

portive and inclusive campus for all. 
 

TO TAKE AVAILABLE COURS-

ES: 

1. Go to: http://illinois.kognito.com/  

2. Click on Access Training and cre-

ate your account 

Choose “Other” if you work with  

multiple schools or are a partner  

agency. 

http://illinois.kognito.com/

